
Building Summary 
Statements 

Team Based Behavior Support Planning: 
Building Summary Statements 



Outcomes 
 Learn and practice skills to do a FBA 

 Understand competing path model of  BSP 

 Have multiple strategies available to create an 
intensive, individualized intervention. 

 Learn and practice skills in facilitating team-based 
FBA and BSP development 

 

 





Activity  (15-20 mins). 
 Jigsaw either Chap. 4 or Chap. 6 in your groups. 

 Summarize major points on large poster papers. 

 Select a spokesperson to share in large group. 



Supports for all, some 
and a few 

Jeffrey Sprague, Ph.D. 
(jsprague56@aol.com) 
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                                        Fall: 
                 Conduct Universal Screening  
to identify students needing additional behavior support beyond Universal/Tier 1 
(teacher nomination of externalizers, internalizers; simple screener;  office discipline 
referrals; attendance, grades  etc.) 
 General decision rule: 20% of  non-responders 

Implement Tier 2 Intervention(s) 
( Additional academic support, Social skills instruction, daily report cards with 
reinforcement, check in- check out, adult mentoring, self-monitoring systems) 

            Winter/Spring: 
      Review Screening Data 
to evaluate effectiveness of 
School wide Universal PBS 
 system..  implementation checklist for classroom managem  
to determine 
 training or coaching needs-- Tier 1 
 
  
 

Monitor Progress 
Daily/4-8 weeks 

Monitor Progress 
Daily/4-8 weeks 

Monitor Progress 
Daily/4-8 weeks 

+ Progress    - Progress 

+ Progress    - Progress 

+ Progress    - Progress 

+ Progress    - Progress 

Adjust Tier 2 Interventions 
(Alter environment, change reinforcement, etc) 

Continue intervention with self monitoring 
 

Implement Individualized Tier 3    Intervention(s) (function 
based behavior planning process with behavior specialist and PBS 
team)  Identify Resources to Continue Needed Support 

Continue Tier 2 Intervention 

Continue Tier 3 support plan (monitor for  
success before moving back to Tier 2 Interventions with self 
monitoring)  

Adjust Behavior Plan after each 3-4 weeks with additional 
data collection if needed  

Intervention is so intense, ED is 
suspected Refer for special education evaluation 

Four tiers of teamwork for Behavior RTI: 
 1-  School wide PBS with Universal Screening , 2- Selected Tier 2 interventions with progress monitoring,  
 3- Intensive/Individualized Tier 3 interventions with data collection, 4- Referral for special education evaluation 

Tier 1: Universal Support for all 
students by all staff 1 

2 

3 

4 
Adapted from Sprague, J., Cook, C., Browning Wright, D., Sadler, C., (2008). RTI and Behavior: A Guide 

         
  
 



Levels of   
Functional Behavioral Assessment 

 Informal Functional Behavioral Assessment 
 Done in school by typical teachers/staff 

 Done as part of  normal daily problem solving 

 Level I: Simple FBA 
 Done by trained members of  school setting 

 Typically involves interview(s), and brief  observation 

 Level II: Complex FBA 
 Done by behaviorally trained member of  school or district 

 Typically involves interviews and observation 

 Level III: Functional Analysis 
 Done by trained behavior analyst 

 Involves interviews, direct observation, and systematic manipulation of  conditions. 



Function and Behavior 
 Human behavior is predictable 

 Human behavior is changeable 

 Human behavior is functional 

 To get 

 To escape 

 

 In many environments, problem behavior is more effective than 
desired behavior at meeting the student’s immediate needs 



Setting Events Triggering 
Antecedents 

Maintaining 
Consequences 

Problem 
Behavior 

Testable Hypothesis 
“Basic Unit” 



Setting Events 
 

Setting Events include earlier situations or 

continuing situations that may set the stage for 

the problem behavior to occur such as: 

 1. Physiological factors 

 2. Ongoing conflicts 

 3. History of  failure 

 4. Cumulative problems 

 5. Physical issues. 

Source: Colvin, 2006 



Immediate triggers 
 

Refer to the actual context or particular events where or 
when the behavior occurs which may be: 

 Concurrent 

 or 

 Antecedent 

Source: Colvin, 2006 



Distinction 
 Immediate triggers set off  the behavior. 

 Setting events set the occasion for the behavior 

Source: Colvin, 2006 



Problem Behavior 
 Refers to the behaviors of  the student(s) which are of  

concern and cause problems in the classroom. 

Source: Colvin, 2006 



Maintaining Consequence 
 Refers to the purposes or outcomes of  the problem 

behavior. 

 Specifically: 

 “What does the student gain or avoid from these 
behaviors?” 

 “What happens as a result of  the behaviors?” 

 “What changes occur, either short term or long term, 
when the behaviors occur?” 

Source: Colvin, 2006 



Function 



Only 2 Basic Functions 
Problem
Behavior

Obtain/Get
Something

Escape/
Avoid

Something

Social Tangible/
Activity

Adult

Stimulation/
Sensory

Peer

Pos Reinf Neg Reinf 



Setting Events Triggering 
Antecedents 

Maintaining 
Consequences 

Problem 
Behavior 

Testable Hypothesis 
“Basic Unit” 

Following 
events that 
maintain 
behaviors 

of  concern 

Preceding 
events that 
trigger or 
occasion 

Set of  
related 

behaviors 
of  concern 

Infrequent 
events that 
affect value 
of  maint. 
conseq. 



Replacement/Alternative 
Behaviors 

 Identify replacement behaviors that are: 

 More effective 

 More efficient  

 More socially acceptable  

 Three forms of  alternative behaviors 

 Replacement skills 

 Coping skills 

 General adaptive skills 

(Bambara & Kern, 2005) 

Presenter
Presentation Notes
Replacement skills: Serve same functionCoping and tolerance skills: enable student to cope with environment (use when replacement behaviors would be inappropriate or when Replacement will not consistently effective)General adaptive skills: e.g., teaching math skills to make math less adversive 



Which of  the Following are Appropriate 
Alternative/Replacement Behaviors? 

 Jason is nine and cries when asked to do difficult tasks.  
The crying is maintained by avoiding or escaping the 
tasks. 

 

 Possible Replacement Behaviors: 

 More rewards for doing tasks 

 Asking for a break from tasks 

 Asking to do something other than the tasks 

 Requesting adult attention 

 Asking to have soda after tasks are done 

 
 Source: (Horner & Todd) 
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 Requesting adult attention 
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Which of  the Following are Appropriate 
Alternative/Replacement Behaviors? 

 Leslie is 12, has severe intellectual disabilities, does not use 
words, and hits her head.  Head hitting is maintained by adult 
attention during work periods. 

 

 Which is the best Replacement Behavior 

 hide under her desk and be ignored 

 sign for “more” to another student 

 take completed work up to show the teacher 

 move to sit by another student 

 engage in stereotypies 

 
 Source: (Horner & Todd) 
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 Which is the best Replacement Behavior 

 hide under her desk and be ignored 

 sign for “more” to another student 

 take completed work up to show the teacher 

 move to sit by another student 

 engage in stereotypies 

 
 Source: (Horner & Todd) 



How Should they be 
Taught 

 Teach in the same situation that provoke the problem 
behavior 

 Prevent the problem behavior during instruction 
(antecedent interventions) 

 Teach/prompt the alternative behavior before the 
problem behavior occurs.  

 

 Source: (Bambara & Kern, 2005) 



Ensuring the Replacement 
Behavior Competes  

 5 Criterion that affect efficiency  

 Effort  

 Quality or magnitude of  outcome ($1 vs. $20) 

 Immediacy (lottery payments) 

 Consistency of  outcome (first time, every time) 

 Probability of  punishment (student perceived) 

 Source: (Bambara & Kern, 2005) 



Sequoia is a 4th grade girl with a learning disability. She has a long history 
of displaying problem behavior at home and school. Sequoia’s teachers 
describe her as a girl who is quite content one minute and difficult the next. 
Ms. Jones, the instructional assistant in Sequoia’s class, notes that when 
Sequoia misses her 12:30 medication she seems more difficult.  She also 
notes that when teachers make multiple task demands, Sequoia makes 
negative self-statements and writes profane language on her assignments. 
This generally results in teaching staff sending her to the office with a 
discipline referral for being disrespectful. 

Setting event Antecedent Behavior Consequence 

Replacement Behavior 
 
 

Function
? 



Sequoia is a 4th grade girl with a learning disability. She has a long history 
of displaying problem behavior at home and school. Sequoia’s teachers 
describe her as a girl who is quite content one minute and difficult the next. 
Ms. Jones, the instructional assistant in Sequoia’s class, notes that when 
Sequoia misses her 12:30 medication she seems more difficult.  She also 
notes that when teachers make multiple task demands, Sequoia makes 
negative self-statements and writes profane language on her assignments. 
This generally results in teaching staff sending her to the office with a 
discipline referral for being disrespectful. 

Setting event Antecedent Behavior Consequence 

Replacement Behavior 
Use break card to 

request break 

Function
? Misses 12:30 

medication 
Teachers 
make 
multiple 
task demands 

Sequoia makes 
negative self- 
statements & 
writes profane 
language 

Teacher sends 
Sequoia to  
office for being 
disrespectful 

Escape  
Demands 



Robert is a 7th grade boy who is currently earning A’s and B’s in his classes. 
Although he completes his work on time, his teachers describe Robert as 
constantly calling out and throwing things at others. Robert’s math teacher 
reports this behavior as happening “all the time” but his science teacher 
does not see this as being a problem. Robert’s math teacher does not know 
what triggers the disruption but notes that Robert’s classmates are quite 
annoyed at this point and often tell him to be quite in a harsh tone. Robert’s 
science teacher has paired him with a lower performing student who works 
well Robert.  

Setting event Antecedent Behavior Consequence 

Replacement Behavior 
 
 

Function
? 



Robert is a 7th grade boy who is currently earning A’s and B’s in his classes. 
Although he completes his work on time, his teachers describe Robert as 
constantly calling out and throwing things at others. Robert’s math teacher 
reports this behavior as happening “all the time” but his science teacher 
does not see this as being a problem. Robert’s math teacher does not know 
what triggers the disruption but notes that Robert’s classmates are quite 
annoyed at this point and often tell him to be quite in a harsh tone. Robert’s 
science teacher has paired him with a lower performing student who works 
well Robert.  

Setting event Antecedent Behavior Consequence 
Function

? 
 

Peer 
Attention 

Replacement Behavior 
Complete assignments 

with peers 

Left without  
Attention? 
 
 

Calls out 
Throws things 

Peers tell 
Robert to stop 



Response Class 
 Response class: a group of  behaviors that produce the 

same outcome (function) 

 Example: “Hi”, “How are ya?”, wave hand, smile 

 All intended to achieve ________ outcome 

 

 Think of  a single student in your class/school that uses 
multiple behaviors to obtain attention.  Record the 
number of  behaviors in that response class.   



Joanne is a kindergarten student who has attended your school for five weeks.  Joanne is 
a bright child, but has few friends and the adults at your school generally find her to be 
difficult to connect with. Joanne is also described as fearful at times.  At lunch time, 
Joanne will often throw her tray on the ground, cry, and fall to the floor after the tray is 
handed to her when peas are served.  The lunch staff have Joanne clean the mess and 
then make her a new tray without peas.  They then walk her to a table to sit with her 
classmates.  After sitting down, Joanne frequently pokes at other student and calls them 
names.  The other students call her names back and push her.  This pattern continues for 
most of the lunch period.  All of the behaviors of concern are more likely when Joanne 
arrives late to school. 

Setting event Antecedent Behavior Consequence Function
? 
 

Setting event Antecedent Behavior Consequence Function
? 
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Joanne will often throw her tray on the ground, cry, and fall to the floor after the tray is 
handed to her when peas are served.  The lunch staff have Joanne clean the mess and 
then make her a new tray without peas.  They then walk her to a table to sit with her 
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Setting event Antecedent Behavior Consequence Function
? 
 

Escape 
peas? 

Handed tray 
 
 

Cries 
Falls to floor 
Throws tray 

Gets tray without 
peas 

Setting event Antecedent Behavior Consequence Function
? 
 

Peer 
Attention 

Sits next to  
classmates 
 
 

Pokes 
Calls names 

Peers push and 
Call names back 

Late to school 
 
 

Late to school 
 
 



Activity 
 In your groups ….. 
   
Take 1 case at a time… 
  read 
 discuss 
  complete a summary statement you can agree on 
 Include some replacement behaviors 
 



Setting event Antecedent Behaviors Consequence Function ? 

Replacement Behaviors 

Summary Statement 



FACTS 





Activity 
1. Pair up 
2. Fill out a FACTS on a student you know well 
3. Interview your partner and complete a summary statement on their student 
4. Brainstorm some replacement behaviors 



LUNCH 
 



 
    Facilitation 

 
 The why of it  (Let’s all agree to….) 

1) Try something different 

2) Everyone chips in a little 

 Explain the model   (softly) 

 Listen and Validate  (use questioning) 
 What resources do we have ? 

 What has worked in similar cases; what works for you ? 

 What would you like to see happen ? 

 Summarize and write for all to see (“quotes”) 

 



Clarifying Questions 



Support Plan Design 

 Ensure Contextual Fit 

 Implementers involved in design of  plan 

 Plan consistent with values of  implementers 

 Plan consistent with skills of  implementers 

 Plan consistent with resources of  implementers 

 Plan consistent with administrative structure 

 Plan perceived as (a) likely to be effective and (b) in the best interest 
of  the focus individual 



Support Plan Design 

 Safety  Plan/Crisis Plan (if  needed) 

 Prevent damage to people, property 

 Prevent reward of  problem behavior 

 Prevent “defining” events 

 Evaluation and Assessment 

 Define what information will be collected 

 Identify who will collect the information 

 Define when and how the information will be used for decision-
making. 



Activity 
 In your groups ….. 
   
Choose one of the two cases 
 one person facilitates (summary statement is the goal) 
  one group member plays role of teacher 
  one group member plays the role of the mother   
  other group members play role of PBS Team members 
 



Hector- Teacher’s Information 
Hector is a 14 year old boy, enrolled in my special education SDC class. He is a non-verbal student, with 
identified cognitive delays. .  
 He has been in my class for four weeks, and has difficulty following directions. 
Hector is very social in my class, and will often approach me, grab my arm, and pull me towards an item 
or area of interest. He will almost always give me a hug, which I find uncomfortable, and I have started to 
verbalize to him that he can no longer do this 
 We’ve noticed that when Hector is presented with a task to complete in class, especially when he is on 
his own, he screams and sometimes resorts to scratching his arms until they bleed. He has also escalated 
to hitting and hair pulling of students or staff who enter his space when he is in this agitated space.  
Hector likes to show adults that he can help with cleaning up or putting things away.  
We’ve noticed that when staff uses angry or loud tone to correct him, Hector immediately escalates to his 
screaming and self-abusive behaviors. 
 
Hector likes to listen to music and drink his juice drinks. He has little communication training compared 
to other students in our room. 
 
He does have a connection with a male IA, Dale,  who works in the next classroom and delivers lunches 
to the room on most days. Hector always responds with a happy sounding verbalization when Dale comes 
in the room, and approaches Dale and gives him a hug (this has happened on every occasion that I have 
observed)  
 
Data: 
 
I.Q. 56 
Nonverbal 
Non reader 



Hector- PBS member 

 
Hector  does have a connection with a male IA, Dale,  who works in the next classroom and delivers 
lunches to the room on most days. Hector always responds with a happy sounding verbalization when 
Dale comes in the room, and approaches Dale and gives him a hug (this has happened on every occasion 
that I have observed). Dale and Hector play basketball during break time, where Hector enjoys having 
Dale watch him dribble and shoot. We’ve noticed that Hector shouts loudly “no”, if another boy comes to 
join them, even when Dale tries to intervene.  
Because of Hector’s episodes of escalation and aggression, his mother has been called to take him home 
on 4 separate occasions. She has verbalized to the staff that she can no longer do this, as she fears she will 
be in danger of losing her job. 
 
  



Hector- Mom 

 
 
 I have recently divorced (3 months ago) and moved to this area to be near my brother. Hector has been to 
multiple schools (4 or 5) in the last few years, because they couldn’t handle him. One school even called 
the police on him and they placed him in handcuffs and took him home. I do not want that for Hector. He 
has two older sisters who no longer spend much time with him because they are too busy.  
Hector is a good boy, but he doesn’t have other boys to play with, and he likes to spend time alone with 
me. He is a very good helper and likes to help me around the house.  
 
Hector misses his Dad, and cries for him on many nights. Sometimes I hold him and rock him to sleep 
which helps. 
I admit that I sometimes resort to yelling at him when I have “had it”, and I wish I knew what else to do. 
 
The school has called to have me pick him up 4 times already, and I just started a new job, so that is not 
going to work. 
I may have to keep him home again, and find someone to watch him, but I really think he needs to be in 
school, maybe another school would work better.  



Gracie- Teacher’s Information 
Gracie is a 4th grade girl, who has been in my class since the beginning of the year. She often calls out, 
and likes to make jokes or comments to make other students laugh. She is one of the lowest readers I 
have, and is currently in the READ 180 program for 2 hours per day.  
In my class, she often gets into verbal arguments with the boys, especially during recess and lunch time. 
She has had three or four incidents of hitting a boy, which was reported to us by the yard duty.  
She often makes up stories about other girls, and tells untruths. She told a group of boys that Louise (from 
my class) was homeless, which was not true. I have never seen her socialize with any girls, and she 
usually spends her recess time playing soccer with the boys or inside my classroom because of not 
finishing homework.  
 
Gracie has a particularly difficult time staying on task or completing any assignment, and needs a lot of 
teacher attention when doing seatwork, in order to keep her engaged. She never asks for help, even when 
I tell everyone in my class that I will help them whenever they need it. Gracie tends to miss at least one 
day of school each week, with some weeks where she has missed more. On two occasions she has missed 
an entire week of school.  
 
I have tried to make a connection with her, but I was out of school for almost a month, where we had 
multiple subs in the room. 
Since she is in READ 180, and we are an RTI school, we have not met as of yet on her. Mostly, I think 
her issues are all behavioral. 
So, that’s why I’m here.  
 



Gracie- PBS member 

 
I have Gracie in my READ 180 class for 5 days per week (8:30-10:30).  
She usually works well in READ 180, but sometimes I have to prompt her to get her back on task. She 
responds pretty well to verbal praise. 
 I had her sister, Amy, two years ago, and she was a top student in my class. 
 
 There have been a number of times when she comes in from recess where she seems to have had 
problems with some of the boys in that class. I have had to problem solve between them. They tend to 
tattle on each other.  
 
She seems to like the READ 180 structure, overall,  but she does miss quite a few days of school, I think. 
 
  



Gracie- Mom 

 
 
 Gracie has an older brother (14) and sister (12) both of whom have been good students. Maybe Gracie 
didn’t get enough help in school, because she does struggle with reading, and all subjects, really. She 
repeated Kindergarten because the school thought it might be helpful. 
 
Gracie likes to argue a lot, and it’s a real struggle to get her to do her chores or homework. Her brother 
and sister think she is spoiled and that she gets away with everything. 
 
The only time she seems happy is when she is riding her horse. She has riding lessons on Saturdays, and 
she is always up and ready for that. School is a different matter. She complains about not feeling well 
enough to go to school, and I’m starting to worry about that. 
 She has missed quite a few days of school.  
 
I thought maybe she needs a test to see about special education, but her father does not agree with that, 
and wants Gracie to be punished for her low grades (She has all 1’s). Punishment doesn’t work with her 
that well, though. We’ve tried that.   



Setting Event & 
Antecedent 

Interventions 
Making Problem Behavior Irrelevant 

  

Source: Bambara & Kern, 2008 



Competing Path Interventions 



Setting Event & Antecedent 
Interventions 

 Advantages 

 Preventative 

 Quick-acting 

 Correct Faulty Environment 

 Enhance Instructional Environment 

 Reduce Likelihood of  Injury 



Setting Events 
 Setting Events influence the likelihood 

that a problem behavior will occur but 
do not cue, trigger, or occasion the 
problem behavior. 

 Setting Events “set the stage” for the 
behavior 



Setting Events 
 Physiological 

 Illness 

 Cognitive/Emotional 

 Fight on the bus 

 Physical Environment 

 Room temp 

 Social/Activity Events 

 Social world of  the child 



Setting Events 
 Quite simply, our goal is to eliminate the 

Setting Event for problem behavior 
whenever possible. 

 How would we eliminate… 
 Illness? 

 Fight on the bus? 

 Room temp, too warm? 

 Social world of  the child, too small? 
 



Antecedent Interventions 
 Linking Assessment to Intervention 

 What are the antecedents that cue the problem 
behavior(s)?  

 Demand/Request 

 Difficult task 

 Transitions/Interruptions 

 Left alone 



Antecedent Interventions 
 Linking Assessment to Intervention 

 What are the antecedents that cue replacement 
behavior(s)? 

 Choice 

 Clear commands 

 Appropriate instructional level  

 Partner work 

 Shorter work periods 

 



Antecedent Interventions 
Visual Schedules Pre-Correction 

 

“It’s about time to 
transition; remember 
when we transition, we 
walk quietly with our 
hands at our side and 
face forward.”  



Antecedent Interventions 
Linking Assessment to 

Intervention 
 Attention Function 
 Scheduled adult attention 

 Scheduled peer attention 

 Increase proximity to student 

Provide preferred activity (when 
attention is not available) 



Antecedent Interventions 
 Linking Assessment to Intervention 
 Escape Function 
 Adjust demand difficulty 
 Offer choices 
 Increase student preference/interest in 

activity 
 Alter task length 
 Use behavioral momentum 
 Increase predictability  
Modify Instructional delivery 

 



Antecedent Interventions 
 Linking Assessment to Intervention 

 Access to Tangible Function 

 Provide a transition warning (Time-Timer) 

 Schedule a transitional activity 

 Increase accessibility  

 Sensory 

 Provide alternative sensory reinforcer 

 Enrich environment  
 

 



Antecedent Interventions 
 Fading 

When should we fade? 

How should we go about fading the 
intervention? 



Antecedent Interventions 
 Questions to pose to team 

 If  you could imagine an environment where Billy did not 
need to engage in the problem behavior, what would it look 
like? 

 What would the curriculum look like? 

 What would his social world look like? 

 It sounds like Billy is more likely to engage in the problem 
behavior when he is left without attention for long periods; 
how could we as a team create more social opportunities for 
Billy? 

 The team has agreed that Billy is more likely to engage in the 
problem behavior during transitions; how can we alter the 
transitions to make Billy more successful?  



Activity 
 Using the summary statement you built this morning, 

identify at least three appropriate Setting Event and/or 
Antecedent interventions.   

 

 Don’t forget contextual fit! 



Behavioral Teaching 
Classroom Skills 

 Social Skills 

 Self  Regulation 

De-escalation 



How to teach skills: 
(to Tier 3 Kids) 

 Direct Instruction 

 Adult Models (positive and negative examples) 

 Students model positive examples 

 Practice  (a lot)   

 Corrective feedback and re-do 

 Descriptive Praise (paired with other rewards) 



Classroom Skill Example 



Social Skills 





Direct Instruction of  Social 
Skills 

 SKILLSTREAMING 

 SECOND STEP 

 SSIS- New 

 Social Skills Presentation on March 1 (ERO)  



De-escalation strategies 





Activity 
 Using the summary statement you built this morning, identify 

some specific behavioral teaching skills to address 

 How might you get those into place with the school’s current 
resources 

 Don’t forget contextual fit! 



Competing Path 1 



How did we do ? 







Culminating Activities 

 In your groups ….. 
   
Choose one of your students you filled out the FACTS on  
one person facilitates 
Using the Comp path model.. 
Design a BSP for this student 
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